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Objective and Key Bel iefs  

Objectives  

▪  To provide guidance to staff ,  parents and carers ,  governors and other stakeholders 

on how to support  our  learners  to  self - regulate,  manage their  behaviour  and feel  

safe so they are ready to learn  

▪  To provide a f ramework for  our  co l lect ive bel iefs,  understa nding and ins ight  into 

human behaviour as it  relates to learners  with complex learn ing needs    

▪  To provide a  hol ist ic ,  whole -person,  inclus ive  model  for  our  understanding of  se lf -

regulat ion and behavioural  needs  

▪  To underpin our bel iefs with evidence -based pract ice and current  research.  

 

The Esteem North Academy a ims to equip al l  pupi ls  the with knowledge, ski l l s  and apti tude 

that provide the capacity to:  

▪  make informed choices,  create opportunities  and be responsive  to changes   

▪  develop and increase sel f-bel ief,  sel f-awareness and the abi l i ty to  bui ld  strong 

lasting relationships   

▪  enable pupi ls  to interpret,  interact and be included in the world   

▪  ensure pupils  are res i l ient in  the face of  adversi ty,  wi l l ing to accept chal lenge 

and persist in  al l  endeavours they encounter  

▪  act ive ly seek out opportunit ies for kindness and happiness for others and 

themselves   

▪   

Our  v is ion is:   

 

‘ Inspire,  Achieve,  Exceed ’  

 

  

 

 

Values and Miss ion  

At the Esteem North Academy, we have endeavoured to ensure our Posit ive Behaviour 

Pol icy ref lects the latest  research and our insights and understanding of  the complex needs 

of  our learners.  Th is understanding recognises the impact  of  t hose needs and their  varied 

start ing points,  which contr ibute to  their  abi l i ty  to  se lf - regulate  and manage their 

behaviour  in  a posit ive manner so  they can be ready to engage with  their  learn ing.  We 
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incorporate  a  hol ist ic ,  whole -person approach to  ensure w e are  ref lect ing and planning for 

the needs of  al l  our learners  with  complex layered needs.   

We consider that  behaviours that  chal lenge a lways happen for a reason and might be the 

only way a learner can communicate and can arise  for d if ferent mult ifaceted reasons which 

are personal  to the individual .   

Pupi ls ,  Staf f  and Governors  at  Esteem North  Academy have c lear expectat ions and 

responsib i l i t ies .   

 

Introduct ion 

Most  systems of  behaviour  modif icat ion and management  are  based on sanct ion and 

reward. There is  an increasing body of  evidence to suggest  that  sanct ion of  negat ive 

behavioural  choice is  an ineffect ive method of  affect ing change. Our approach to 

behavioura l  modif icat ion wi l l  be based on three main components.   

 

 

 

▪  An ef fect ive  reward system based on short -medium-  long-term rewards,  a reduced 

behaviour monitoring period and an emphasis on posit ive reinforcement .  

▪  Curricu lum modif icat ion to  enhance the teachin g of  social  sk i l l s ,  social  problem -

solv ing ski l l s  and emotional  regulat ion.  

▪  Intervent ion to ensure that  post -event learn ing opportunit ies are ful ly ut i l i sed.  

There wi l l  be no use of  sanct ions on a day -to-day basis  and staff  wi l l  not  use language that 

can be associated with punit ive approaches.  A l l  our interact ions with pupils  wi l l  be 

posit ive,  avoid confrontat ion and promote de -escalat ion. Poor choices wi l l  however have 

a  consequence.  

 

Start Finish
REWARDS CURRICULUM LEARNING
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Rationale 

Some pupi ls  respond to sanct ion. There is  evidence to support  that  the actual  sanct ion is 

relat ively unimportant ,  and people respond to  the feel ings of  discomfort  they experience 

when faced with the d isapproval  of  others .  They learn to associate these feel ings of 

d iscomfort  with  the negative  behaviours  that  precipit ated them. There is ,  however,  a 

s ign if icant populat ion of  pupils  who do not respond well  to th is  avers ive condit ioning and 

for whom sanct ion,  or the fear  of  punishment  is  less  effect ive in promoting behavioural 

change.   

▪  Some pupils  with social  communicat ion d if f icu lt ies may f ind it  hard to recognise 

how they or others feel  and therefore less l ike ly to respond to punishment cues. 

Sanct ions may well  be  less effect ive for th is  type of  pupil .   

▪  Some pupi ls  show cal lous -unemot ional  (CU) t ra its .  Pupi ls  disp laying these trai ts  

are  less  l ike ly to experience empathy or  to care  about  the feel ings  of  others  and 

therefore wil l  be less responsive to avers ive condit ioning.  Restorat ive just ice 

techniques are often inappropr iate for these pupils .   

▪  Pupi ls  with  a combinat ion of  SEMH and ADHD have been shown to have a 

suppressed fear  response to  avers ive st imuli .  This lack of  fear  may make them 

less responsive to  avers ive condit ioning.   

As  well  as being inef fect ive  for a s izable  group of  our p upils,  punishment may mil itate 

against  posit ive behavioural  modif icat ion. Evidence shows that  pupi ls  are more responsive 

to  work on modifying poor choices when they feel  a  sense of  wel l -  being and are 

emot ional ly resi l ient .  Punishment  does not contr ibute t o  posit ive  feel ings  of  se lf .  The 

anger that  many pupils  feel  when sanct ioned is  often t ransferred and used to ‘ just i fy ’  the 

original  misdemeanour or  fuel  feel ings of  negativi ty  about any vict ims of  the behaviour.  

Such pupils  are less  l ike ly to analyse  thei r  behavioural  choices and develop new strategies 

to  cope with chal lenging situat ions.  

The Esteem North Academy Posit ive Behaviour Pol icy  is  based on a variety of  research -

based and evidence-backed in it iat ives such as the Thr ive Approach and Thinking Schools , 

the expert  knowledge of  it s ’  staff  and evidence f rom the Educat ion Endowment Fund 2019 

report  ' Improving Behaviour  in  Schools ' ,  summarised below (see appendix  1) .  Th is  i s  a lso 

underpinned by the expert  knowledge and understanding of  the academy’s staff  and 

cont inuing profess ional  development .  The academy seeks to be proact ive in promoting 

posit ive  behaviour man agement and fo l low the model below.  

Learners want to behave wel l .  We bel ieve that  our learners are happy when their  needs 

are  understood and met al lowing them to sel f -regulate and behave well  and that  their 

ef fort  to  manage themselves  and their  behaviour  s hould be recognised and acknowledged 

by adults and their  peers.  We consider their  communicat ion styles,  social  interact ion ski l l s ,  

sensory and emot ional  needs as wel l  as  the ro le we p lay in  support ing them to develop 
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these ski l ls .  Learners are better able to behave wel l  when their  needs are well  met in 

school,  at  home and in the community.  Learners can learn to improve their  behaviour. 

Learners at  Esteem North Academy f ind learning d if f icult :  learn ing new behaviour is  a task, 

just  l ike learn ing to read or  w r ite .  

I f  we can meet each learner at  their  point  of  need and development ,  i t  i s  more l ikely that  

chal lenging,  harmful  or se lf - injurious behaviour that  is  chal lenging wi l l  decrease or stop.   

Most  of  our learners  need support  in  developing their  communicat i on,  socia l  interact ion 

ski l l s  and socia l  imagination ski l l s  (to cope with changes to fami l iar  rout ines) to develop 

ef fect ive  self -regulat ion ski l l s  that  enable  them to posit ive ly  manage their  behaviour 

throughout  their  school  day.  Behaviour that  chal lenges  is  often the result  of  a 

communicat ion breakdown.  To support  a  learner that  has  become dysregulated or  in 

d istress,  we should a im to understand the funct ion of  the behaviour e .g . ,  what is  causing 

the learner to become distressed. Class teams need to have strategies in  place to support 

learners  to express how they are feel ing and how we can meet their  needs proact ively.   

As adults ,  we must consider the learning sty les and needs of  ch i ldren and young people; 

we must also have real ist ic expectat ions about the  rate  of  progress a learner wil l  make 

when learning to adapt or develop new behaviours.   

Most  of  our learners  learn in smal l ,  incremental  steps over a  long per iod.  

Mistakes are part  of  the learning process.  We do not make a judgement about it  –  instead, 

we support  our learners to get  it  r ight .   

A l l  adults can learn strategies to support  learners to improve their  behaviour.  Most adults 

have evolved ways of  responding to learners ’  behaviour based on a  combination of  

personal  and profess ional  exper iences and tra in ing and experiential  learning.  

At  Esteem North  Academy we encourage class  teams and support  staff  to  ref lect  on what 

may be the underly ing issues that  dr ive or t r igger  behaviour in  learners and to  th ink about 

ways of  responding to behaviour that  chal l enge in a non -judgemental  and support ive way. 

Pupi l  Informat ion Packs (P IPs)  inc luding the  One Page prof i le  and the r isk assessment  

provide the framework for th is  to happen.  

Al l  adults must  be committed to developing their  pract ice and sharing their  ski l l s  and 

exper iences.  This  i s  a  commitment  to  cont inuous professional  development,  ref lect ive 

pract ice,  and peer support  to improve pract ice,  professional  competence and 

responsib i l i ty .  
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Start ing Points  and Expectations  

At Esteem North  Academy we bel ieve that:   

▪  Our learners want to  behave well  

▪  Behaviour  is  a means of  communicat ion  –  we must ensure that  a l l  learners  are 

supported to communicate  their  needs safe ly and appropr iately  us ing their  preferred 

communicat ion systems.   

▪  With the r ight  support  and intervent ion,  al l  learners  can learn  to  self - regulate  and 

manage their  behaviour.    

▪  Mistakes are part  of  the learning process ,  and we recognise  that  al l  our  learners are 

at  di f ferent stages of  the developmental  process.   

▪  Al l  learners  must  be g iven the opportunit ies  and tools to  sel f -regulate and access  a 

h igh-qual i ty  education  

▪  Al l  our  learners have lost  learn ing and/  or have learning d if f icult ies and other needs 

which impact  how they learn  to regulate  and manage their  behaviour.   

▪  Teachers and c lass teams must be a l lowed to learn,  understand and have ins ight  into 

why our learners become  dysregulated,  and ref lect  on how/why it  impacts their  

behaviour.  To work col lect ive ly with our learners,  their  parents/caregivers and other 

professionals to develop strategies as part  of  a posit ive behaviour support  plan to 

support  them to se lf - regulate and posit ive ly  manage their  behaviour.  

 

A l l  staff  can support  our learners by:   

▪  Being mindful  and ref lect ing on the qual ity of  our relat ionships with each other and 

them.  

▪  Being se lf -ref lect ive and being committed to continuously improve on the qual ity of 

our provis ion.  

▪  Ref lect ing with parents and carers and other profess ionals so  we are well - informed 

and have ins ight  and understanding of  their  ind ividual  needs.   

▪  Ref lect ing and p lanning the “scaffold ing” we put in  p lace to support  them to learn 

self -regulat ion ski l l s .   

▪  By observing,  gathering and analys ing data  on behaviour  –  to  ensure our 

interventions are personal ised,  wel l  informed and planned according to the needs of  

everyone within the context  of  their  c lass  or  part icu lar lessons on and off -s ite .   

▪  To work in c lose partnership  with our learners,  their  parents  and carers ,  and other 

professionals working with them e.g.  occupational  therapy,  speech and language 

therapy,  CAHMS etc.   

▪  To invest  t ime and al low safe spaces and opportunit ies  for learners to  pract ise  these 

ski l l s  and make mistakes from which they can learn,  develop and grow.    
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Proactive Approaches  

Know and Understand Your Pupils   

Each adult  is  a  s igni f icant  adult  for  our learners. 

To foster  successful ,  enabl ing relat ionships  we 

need to:  

▪  Act ive ly bui ld trust  and rapport  with a l l  

ch i ldren and young people.   

▪  We should  have h igh  expectat ions for a l l  

learners.  When we demonstrate our bel ief  in  

them, it  supports them to succeed.  

▪  We always t reat  learners with d ign ity and 

respect  by communicat in g carefu l ly  and c learly  

in  a  way that  is  access ib le and appropr iate.   

▪  Consider the funct ion of  the behaviour; 

why the learner is  behaving in this  way and what 

need does it  serve?  

▪  Quiet ly but f irmly hold appropriate 

boundaries  for  the learners.   

▪  Seek support  f rom wider profess ional  

networks to problem -solve behaviour that  

chal lenge.   

▪  We are always respectful  to learners;  we 

do not ta lk about them over their  heads or in  

f ront of  other learners.   

▪  We are non- judgemental  about  learners ’ 

l i fe experiences,  but  we  use behavioural  data to 

inform our p lanning for them.  

▪  Know their  ‘tr iggers’ ,  d is l ikes and sensory 

processing d if f icu lt ies and have appropr iate 

strategies and resources avai lable to support  the learner to access sensory strategies 

that  may a l low them to de escalate and return to  a state of  better regulat ion.  

▪  Know what mot ivates  each learner and use th is as posit ive re inforcements.    

▪  Monitor physical  and emot ional  wel l -being of  pupi ls  and recognise s ignals of  being 

d istressed, unwel l ,  in  pain or upset .   

We act ively encourage them to choose the r ight  thing to do and, where appropriate, 

expla in the consequences of  their  choices,  both posit ive and negative.  Th is  i s  part  of 

help ing our learners to take responsib i l i ty for their  behaviour .  

 

▪ Pupil behaviour has multiple 
influences, some of which 
teachers can manage 
directly

▪ Understanding a pupil’s 
context will inform effective 
responses to misbehaviour 

▪ Every pupil should have a 
supportive relationship with 
a member of school staff 

1
Know and understand 
your pupils and their 
influences
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▪  I t  i s  important to work j o int ly  and p lan with parents and carers to ensure consistency 

in our approaches between home and school .  P IPs are co-created by parents ,  the 

team around the ch i ld and reviewed 3 t imes per year as a  min imum . This inc ludes and 

any form of  restr ict ive physical  intervent ion used to keep a  chi ld or  young person 

safe during their  academy day.  

▪  Ident ify and l ink the expectat ions to the academy ’  values  

 

Our  pupi ls  wil l :  

▪  Feel  safe,  valued and trusted  

▪  Recognise and achieve their  fu l l  potentia l   

▪  Take responsibi l i ty  for their  behaviour and make healthy l i festyle choices   

▪ Be posit ive about themselves and their  future  

▪ Be tolerant of  others ,  and of  the bel iefs and views of  others  

▪ Be successfu l  learners ,  both independent ly  and when working with others  

▪  Be self -mot ivated and have h igh expectat ions  

 

We wil l  ach ieve  this  by:  

▪  Creat ing a safe learn ing  environment ,  free of  st igma and negativity  

▪  Celebrat ing the success  and achievements  of  every member of  the learn ing 

community 

▪  Establ ishing nurturing and support ive  re lat ionships  between staff  and pupils  

▪  Sett ing  high expectat ions  for  behaviour  and academic success 

▪  Provid ing a broad,  balanced and re levant  curr iculum that  provides  the ski l ls ,  

conf idence and qual i f icat ions  to access opportunit ies  in  l i fe  

▪  Innovating learn ing,  to engage  and insp ire   

▪  Promoting tolerance and mutual  respect  

▪  Provid ing opportunit ies  for  pupi l s ,  parents  and  carers  to voice opin ions which  form 

part  of  the decis ion-making  process 

▪  Provid ing an inclus ive  programme of  learn ing opportunit ies  and experiences  that 

promote engagement  
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Teach Learning Behaviours  

Each adult  i s  a s ign if icant  adult  for  our learners. 

To foster successful ,  enabl ing relat ionships we 

need to:  

▪  Name and manage your emot ional  

react ions to learners '  behaviour i .e .  

demonstrate emot ional ly intel l igent behaviour 

at  al l  t imes.  Seek help i f  you are f inding it  

d if f icu lt  to manage your feel ings about a ch i ld 

for a young person.  

▪  Ident ify the strengths of  t he learner –  

ident ify these with the learner where possible 

and bui ld on them. If  a  learner is  not  able to do 

th is ,  advocate for the learner within the team or 

professional  group.   

▪  Have communicat ion systems in place and 

readi ly avai lable when a learner is  present ing as 

dysregulated. This is  their  "voice"  and should 

a lways be accessib le,  but  especia l ly during t imes 

of  dysregulat ion or d istress when it  is  often 

d if f icu lt  to  make use of  other communicat ion 

methods.   

▪  Support  the learner to develop h igh levels 

of  res i l ience and have h igh expectat ions for 

every learner.   

▪  Support  learners  to  develop h igh se lf -

esteem so that  they bel ieve that  they can 

succeed.  

▪  Teach learners to recognise when they are 

becoming dysregulated ( label  emot ions and feel ings) so  they can  learn to  ask for a 

break or an appropriate self - regulatory strategy to  support  them in regulat ing 

better .    

▪  We use specif ic descr ipt ive pra ise when we see them making a good choice –  we can 

never do too much of  this .  

▪  Rewards are l inked to posit ive choices  and achievements.  They focus on the speci f ic 

behaviours we wish to  improve.  

▪  Model  posit ive  language,  inc luding body language,  to  promote a happy,  aspirat ional 

working environment .   

 

▪ Teaching learning behaviours 
will reduce the need to 
manage misbehaviour

▪ Teachers can provide the 
conditions for learning 
behaviours to develop by 
ensuring pupils can access 
the curriculum, engage with 
lesson content and 
participate in their learning 

▪ Teachers should encourage 
pupils to be self-reflective of 
their own behaviours 

2
Teach learning behaviours 
alongside managing 
misbehaviour
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▪  L ink consequences to  the choices they make,  to  help  them make the best  ch oice.  Th is 

communicat ion:   

o  Increases learners ’  sense of  responsibi l i ty   

o  Regards mistakes as part  of  learn ing  

o  Removes the power struggle  

o  I s  posit ive  

o  Where appropr iate,  overt ly  l inks  responsib i l i ty,  choice and consequence  

o  Helps them to take responsib i l i ty  

o  Helps them to manage their  behaviour  

o  Increases their  independence.   

▪  We bel ieve that  our learners should a lways be al lowed to repair  and that  they want 

to do th is .  We do not bel ieve in the concept of  punishment ,  because it  focuses the 

learner's  mind on the punishment ,  rather  than what s/he did .  This f requently  leads 

to learners feel ing angry about the punishment,  rather than thinking about the 

impact  of  their  behaviour on others.  

▪  Leaners should be given the opportunity fo r reparat ion. Reparat ion means repair ing 

relat ionships,  or ‘making good’ in  some way.  Even learners with complex d if f icult ies 

can be supported to repair ;  th is  wi l l  look d if ferent for each learner .  We cannot make 

assumptions about what learners feel .  Unreso lved d if f icu lt ies can make learners  very 

anxious and this can cause behaviour to escalate or become habitual.    

▪  Where developmental ly appropr iate,  we support  learners to take responsibi l i ty for 

what they have done and to repair  it  with the other  person(s)  involved/affected.  

▪  I f  we te l l  people what it  i s  exact ly that  we l ike about  what  they are doing,  we are 

reinforcing the behaviours we want  to promote,  e .g.   

“ I  l ike how you used your communicat ion book to te l l  me how you are feel ing”  

“ I  l iked that  you asked  for a break when you needed it”  

“ I  noticed you were being a  good f r iend by help ing Sam”  

“Thank you for coming back to your work so quickly”  

We are  a lso giving them posit ive feedback and personal  recognit ion. This ra ises their  

se lf -esteem and leads to impr oved behaviour.  The use of  descr ipt ive pra ise is  a 

feature of  the school ’s  language. Descr ipt ive praise supports behaviour for learning.  

▪  We use a common language surrounding behaviour in  al l  i ts  forms to provide a h igh 

level  of  consistency .   
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Classroom Management  Strategie s 

▪  Accurately  assess  and understand the 

learner’s needs by referr ing to the their 

information such as EHCPs,  minutes  from their 

Annual  Reviews,  P IPs,  external  professional  

reports ,  behaviour  analysis .   

▪  Plan to integrate and mee t  the learner ’s 

range of  needs specif ic to the p lans drawn up by 

their  profess ional  group e.g.  equipment,  

staff ing,  sensory needs and d iets .   

▪  Frequent posit ive reinforcement when 

th ings  are  going wel l  and minimal  feedback for 

low- level  undesirable behaviou rs.  Focus on what 

you want the learner  to do.  

▪  Where appropriate,  inc lude the learners 

in  the target -sett ing and evaluat ion process for 

outcomes measurement ,  using appropriate 

language and methods (sel f -assessment).   

▪  Give the learner feedback on progress i n  a 

support ive way that  makes sense to them, 

focusing part icu larly  on their  achievements and 

what they need to do to make further  progress.   

▪  Praise the learner  for  their  specif ic 

achievements,  i .e .  descr ipt ive pra ise and do th is 

of ten.  

▪  Act ive ly  teach the ch i ldren and young 

people behaviour for learn ing  example the  Zones 

of  Regulat ion.  

▪  Class  rules  to  support  posit ive behaviour 

should be:   

o  Few in number  

o  Where developmental ly  appropriate,  agreed with learners.   

o  Communicated in a way that  the learners can un derstand, including v isual  

cues,  objects of  reference,  social  stor ies etc.   

o  Stated in the posit ive  –  th ings  we are  going to do.   

▪  Give c lear instruct ions of  how staff  are expected to conduct themselves.  

▪  Be pol ite  and ta lk respectfu l ly .  

▪  Communicat ion devices and strategies should work both ways:  to  g ive instruct ions 

but  to also al low our  pupils  to  have a voice,  make choices and express their  needs.  

▪  Be expl ici t  in  want you are communicat ing.  Speak clear ly,  s lowly and ca lmly,  and g ive 

pupil s  t ime to  respond.  

▪  Many of  our learners ,  face dif f icult ies ,  such as they:  

▪ Effective classroom management 
can reduce challenging behaviour, 
pupil disengagement, bullying 
and aggression 

▪ Improving classroom 
management usually involves 
intensive training with teachers 
reflecting on their classroom 
management, trying a new 
approach and reviewing their 
progress over time 

▪ Reward systems based on pupils 
gaining rewards can be effective 
when part of a broader classroom 
management strategy

3
Use classroom management 
strategies to support good 
classroom behaviour
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o  Need t ime to process  informat ion.  

o  Have dif f icu lty with verbal  and non -verbal  communicat ion (body language).   

o  Have dif f icu lt ies in  understanding facial  expression and tone of  voice.   

o  Have d if f icu lty  with understanding,  or consistently  remembering social  rules 

and conventions.    

o  Have d if f icu lty  in  understanding their  own emot ions and how to  te l l  an adult 

what they are feel ing.    

o  Have dif f icu lty in  understanding other people’s emot ions.   

o  Have dif f icu lty  predict ing what wil l/could happen next  -  this  can cause anxiety.   

o  Lack of  awareness of  dang er.   

o  Have suffered some form of  t rauma.  

o  May not have the ski l l s  and understanding to manage socia l  expectat ions 

and/or interact ions with peers including f r iendships and bul ly ing.  

▪  Ensure learners '  sensory needs are supported where required through embedding 

sensory d iets  and movements  break into  their  dai ly c lass routine,  and ensure they 

have access  to  sensory equipment  that  support  se lf - regulat ion (chewys,  f idget  toys,  

adapted seat ing,  weighted b lankets,  the temperature of  learner etc) .    

▪  Take socia l  demands of  working with other learners  into account.   

▪  Enabling environments through making reasonable adjustments is  a  statutory 

obl igat ion in disabi l ity law (see Equal ity Act  2010).   
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Proactive Approaches continued…  

Routine 

Each adult  i s  a s ign if icant  adult  for  our learners. 

To foster successful ,  enabl ing relat ionships we 

need to:  

▪  Regular ly refer to the expectat ions and 

how they manifest  in  the academy. 

▪  Appropr iate  ru les and expectat ions should 

be embedded into  the act ivi t ies/  lesson’s 

rout ines.   

▪  Ensure the days '  rout ine runs on t ime as 

much as poss ib le .  Consistent 

c lass/ lesson/act iv ity rout ines  support  our 

learners  to understand expectat ions,  manage 

anxiety,  mental ly and physica l ly prepare 

themselves  for their  day –  a l lowing them to learn 

how to se lf - regulate,  engage with 

learning/act iv it ies and manage their  behaviours 

posit ive ly.  

▪  Class teams should ref lect  on how they 

support  learners to adapt to changes  to rout ines 

and how they prepare them for changes,  as  this 

i s  an  important l i fe  ski l l .  Learners  may have 

d if f icu lt ies in  coping with new or unfamil iar 

s ituat ions.   

▪  Changes to rout ines should be pract ised. 

using appropr iate visual  resources  to al low our 

learners  to learn that  changes can be managed 

posit ive ly.    

▪  Organise  the environment  c lear ly,  with v isual  cues and s ignposts  (written 

information,  symbols ,  objects  of  reference etc).   

▪  You wi l l  need to teach routines for al l  act iv it ies .  The more consistency t here is  over 

rout ines,  the easier it  i s  for our learners.  Routines also support  behaviour for 

learning.  

▪  Set the Mood and do something engaging,  fun,  motivat ing or that  pupils  are  good at .  

Fol low this  with  something more taxing.  Pupi ls  wi l l  be  less  incl ined  to  g ive up or 

become agitated if  they are  a lready in  a posit ive  frame of  mind and are  made aware 

of  the task beforehand.  

▪ Some strategies that don’t 
require complex pedagogical 
changes have been shown to 
be Promising

▪ Breakfast clubs, use of specific 
behaviour-related praise and 
working with parents can all 
support good behaviour

▪ School leaders should ensure 
the school behaviour policy is 
clear and consistently applied

4
Use simple approaches as 
part of your regular routine
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React ive Approaches  

Personal ised Approaches  

Personal ised learning to ensure that  we meet  

each learner at  their  point  of  development and 

learning.   

▪  Putt ing in addit ional  support ,  tai lored to 

the specif ic needs of  each learner .   

▪  Drawing on the expert ise  of  others such as 

CAMHS,  FASST,  Educational  Psyc hologists  etc.  

▪  Observat ions in a range of  contexts,  

including home vis its .   

▪  Medical  invest igat ions to ensure that  the 

pupil  i s  not  in  pain  or  unwell  or  to  ident ify 

anything that  may be impact ing on emotional  

wellbeing or mental  health .    

▪  Making the routine s/strategies more 

detai led.   

▪  Ident ifying  in the PIP  Risk Assessment  

act ion to  be taken when identif ied  behaviour 

occurs .  Th is  is  shared with  the learner,  parent 

and other  staff/professionals working with the 

learner .    

▪  Sensory processing issues should inf orm 

suitable learn ing environment  adjustments and 

support  understanding pupils ’  act ions.   

▪ Parental  and family support  to implement 

changes in st rategies.  

▪  Ident ify the strengths of  the learner –  

ident ify these with  the learner  where possible 

and bui ld  on them. If  a  learner is  not  able to do 

th is ,  advocate for the learner within the team or 

professional  group.   

▪  Some learners need very specif ic and detai led  planning,  which  could  include a 

shortened day,  off -s i te education or home -based learn ing.  When sign if ica nt 

adaptat ions are  made to  a learner’s  school  day,  we always p lan  joint ly  with the 

parents  and carers,  the LA and any external  agencies.   

▪  I t  i s  important  to  work col laborat ive ly  with  other  professionals  working with learners 

to ensure their  input into planning and strategies e .g .  speech and language therapist .   

▪ Universal behaviour systems 
are unlikely to meet the needs 
of all your students

▪ For pupils with more 
challenging behaviour, the 
approach should be adapted 
to individual needs

▪ Teachers should be trained in 
specific strategies if supporting 
pupils with high behaviour 
needs

5
Use targeted approaches to 
meet the needs of individuals 
in your school
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Implementation  

Whole School  Consistency  

▪  Take responsibi l i ty  for the behaviour of  a l l  learners in  the academy.  

▪  Work with the Senior Leaders and external  agencies to implement any strategies 

suggested.  

▪  Improve the capacity  of  our  learners  to self - regulate  their  emot ions and improve 

their  abi l i ty  to  make academic progress  through the embedding of  the language set .  

 

Communication systems as:   

▪  Visuals  are permanent –  spoken words disappear.    

▪  Visuals  a l low t ime for language processing.   

▪  Visuals prepare pupi ls  for transit ions a l lowing them to feel  less anxious and se lf -

regulate better.    

▪  Visuals  help bui ld  independence,  conf idence and self -esteem.  

▪  Visuals  are  transferable  between environments  and people e .g.  between home and 

school,  or  when going on tr ips or  v is its  of f -s ite .    

▪  Visuals  are helpful  when chi ldren or young people have become dysregulated as it  

replaces  verbal  communicat ion and socia l  interact ion which in  t ime of  d istress can 

h inder de-escalat ion.  

▪  Visuals  reduce anxiety which impacts  self - regulat ion and posit ive behaviour.  

 

Post Event Learning Opportunit ies  

This pol icy  is  des igned to  promote the modif icat ion of  behaviour  by improving the capacity 

of  learners to make posit ive choices.  Pupi ls  wi l l  inevitably make negat ive choices on 

occas ion. The absence of  sanct ion wi l l  increase the l ike l ihood that  pupils  engage with the 

post-event learn ing opportunit ies  that  wi l l  take place after an incident .  The type of 

learning opportunity  wil l  depend on:  

▪  The nature of  the event  

▪  The nature of  the pupil  and the l i kel ihood of  a posit ive  interact ion  

▪  The emot ional  state of  the pupi l  

Each incident  wil l  be  analysed on a  case -by-case basis  so that  the appropriate  t ime,  venue 

and staff  can be arranged.  

▪ Consistency and coherence at a whole-school level are paramount

▪ Whole-school changes usually take longer to embed than individually tailored or 
single-classroom approaches. 

▪ However, behaviour programmes are more likely to have an impact on attainment 
outcomes if implemented at a whole-school level

6
Consistency 
is key
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Restorative Justice  

The use of  restorat ive  just ice (RJ)  techniques and RJ  type quest ions should be careful ly 

considered and their  appropr iateness wil l  depend on the pupi ls  involved. Pupi ls  who 

d isp lay CU traits  may well  have the empathic abi l ity to understand the effects of  t heir  

act ions on others but may not care about their  feel ings  suff ic ient ly to modify their 

behaviour.  In  the worst  cases,  they may use information gained dur ing the process to 

negative ly manipulate  future situat ions.   

RJ  techniques and quest ions are  benefic ia l  for some pupils .  Th is i s  especial ly true of  those 

who care  about  the feel ings  of  others but  lack the abi l ity to  understand the emot ional 

impact  of  their  act ions on them. Carefu l ly  administered RJ  sess ions may be especia l ly 

benef ic ia l  for  some learners on the aut ist ic spectrum when combined with work to 

recognise  feel ings in  others  and themselves.  

De-Escalation and Non-Confrontational  Approaches  

The best  chance of  successful ly  implementing strategies to modify behaviour is  to bui ld 

excel lent  working re la t ionships between staff  and pupils .  The phi losophy of  using non -

confrontat ional  approaches when communicat ing with others is  central  to the academy ’ s 

ethos.   

A  comprehensive  package of  de -escalat ion strategies is  avai lable via Team Teach;  our 

t ra iners  of  choice in  the use of  posit ive  handling strategies.  We embrace their  s imi lar  

approaches and emphasise the use of  verbal  and non -verbal  de-escalat ion techniques to 

reduce instances of  aggress ive behaviour  and the need for  posit ive  handl ing.  A l l  staff  are 

t ra ined and conversant in  the use of  de -escalat ion techniques and receive refresher 

t ra ining on an annual  basis  or as need is  ident if ied.  

 

Missing Learning 

Rationale  

The primary funct ion of  Esteem North Academy is  to provide an outstanding educational 

provision thus support ing academic progress and the development  of  essential  pro -socia l 

sk i l l s .   This pol icy  is  des igned to support  our primary funct ion by:   

▪  Encouraging a l l  pupi ls  to attend al l  the t imetab led lessons.   

▪  Provide addit ional  support  for pupi ls  who have elected to  d isengage from learn ing 

opportunit ies .   

  

Aims  

▪  To reduce the number of  learn ing opportunit ies lost  by se lect ive absence f rom 

lessons.   
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▪  To reduce the number of  learning opportunit ies  lost  by se lect ive d isengagement from 

act ivit ies .   

▪  To compensate for these losses by provid ing replacement learn ing opport unit ies and 

to  g ive pupi ls  the chance to  ref lect  posit ively upon their  decis ion making.  

  

Principles  

Missed Learning wil l  be appl ied  to  pupi ls  who have chosen non -attendance of  lessons 

without them having reasonable mit igat ing c ircumstances.  I t  wi l l  be a ppl ied after other 

strategies  to modify th is  choice of  behaviour have been exhausted.   

I t  may be appl ied  on a  compulsory bas is ,  with the support  of  parents  and carers .   It  wi l l  

never  be appl ied in a  punit ive way.   Missed Learning is  not  a  sanct ion and wil l  not  be used 

as a ‘threat’ .   Missed Learning is  intended as a tool  to modify behaviour choices.   Once 

th is  has happened then any outstanding missed learn ing may be discont inued.  

 

Rewards & Promotion of  Posit ive Behaviours  

A reward is  often s ignif icantly m ore effect ive than a  sanct ion for al l  pupi ls.  Rewards can 

be verbal  (praise) ,  physica l  (cert if icates) or various token rewards and reward tr ips. 

Reward,  wherever possible ,  i s  immediate and expl icit ly l inked to posit ive behavioural  

choices.  This encourages the behaviour to  be repeated. Consistent repetit ion  of  posit ive 

behaviours leads to the behaviour becoming an embedded part  of  the pupil ’s  behavioural  

repertoire.   

Our  systems have been developed col laborat ively  with the whole staff  and pupi l  

populat ion.  

The pr imary interface between pupi ls  and our behavioural  modif icat ion system is  DC Pro . 

Pupi ls  earn points for demonstrat ing and meeting core targets:  

1 .  Fol low my t imetable  

2 .  Have a posit ive manner and att itude  

3 .  Engage in learning and complete my work  

4 .  Respect  others and the s ite  

 

During the lesson staff  expl ici t ly l ink posit ive behavioural  features with the points so those 

good choices  are l inked with reward in the minds of  pupi ls .  The f inal  points are d iscussed 

with each pupil  at  the end of  the act ivity  and recorded.  

 

Scores as fo l lows for  each target  

▪  0 points  –  Not met  

▪  1 point  –  Attempted  
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▪  2 points  –  Almost achieved  

▪  3 points  –  Ful ly achieved  

 

Scores  are converted to percentages at  the end of  each half  term. There is  also  a  pr ize  for 

“pupi l  of  the week” chosen by the f orm tutor and support  staff  for each tutor group.  

At  Esteem North  Academy we have embedded a posit ive  culture across a l l  s ites .   

Staff  are expected to  do the fo l lowing:  

▪  Reward pupi ls  with cert if icates   

▪  Communicat e with  parents  and carers to inform them of  the behaviour or 

achievement  –  Post  Cards or Phone Cal ls  home.  

▪  Nominate a ‘Pupi l  of  the week’   

▪  Al low pupi ls  to receive points for e nd of  term reward tr ips .  

▪  Special  responsib i l i t ies/pr ivi leges.   

 

Physical  intervent ion 

Restr ict ive Physical  Intervention  (RPI)  and Non-Restr ict ive Physical  Intervention (Non -

RPI)  

The academy wi l l  refer to the ‘ DfE non-statutory Guidance:  Use of  Reasonable Force –  

Advice for  Head Teachers,  staff  and governing bodies’  when establ ishing the s ituat ions and 

c i rcumstances that  may fal l  into the above categories .  

Restr ict ive physica l  intervention is  the posit ive appl icat ion of  suff icient  force to ensure, 

by physical  means a lone,   

▪  To prevent a pupi l  in jur ing themselves or others,  (e.g .  rough p lay,  stopping a young 

person f rom running towards traff ic)   

▪  To prevent a young person causing serious damage to property,  ONLY where the 

damage may result  in  injury to the pupi l  or  others   

▪  To prevent  a pupi l/young person committ ing an  offence (or for any pupil/young 

person under the age of  cr iminal  responsib i l i ty,  what would be considered an offence 

for an o lder pupil/young person)  

▪  In  an emergency situat ion that  required a pupi l  to be quickly moved or re located ( for 

example,  a  pupil  ref using to leave a bui ld ing dur ing a  f i re alarm/evacuation)  
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There is  a di f ference between Non-Restr ict ive Physical  Intervention  and Restrict ive 

Physical  Intervention .  In  this  academy these are def ined as fo l lows:   

Type Defin it ion  Example 

Non-restr ict ive  

physical  

interventions  

Where physica l  touch is  used to 

support  the young person and 

they have the choice to move 

away f rom the touch or where a 

cause of  d istress can be removed 

without the need to touch the 

young person.  

Th is may include:  

▪  Guiding/shepherding a 

person f rom A to B  

▪  Removal  of  a cause of  

d istress,  such as 

adjust ing temperature, 

l ight  or  background 

noise.  

 

Restr ict ive 

physical  

interventions  

Where the adult  takes control  of  

the young person and their  act ions 

to prevent,  impede or  restr ict  

movement or mobil ity .  

Th is may include:  

▪  Holding a pupi l  

▪  Speci f ic intervent ions as 

per a ch i ld ’s  ind ividual 

plan (fo l lowing an audit  

of  need, a r isk 

assessment and person 

specif ic t ra ining) .  

 

A l l  members of  staff  are aware of  the regulat ions regarding the use of  force by teachers,  

as  set  out in  the Educat ion and Inspect ions Act  2006 and Keeping Chi ldren Safe in 

Educat ion . Staff  only  use physica l  intervention with  pupi ls  i f  they consider it  necessary to 

prevent personal  injury to an other ,  or i f  a  pupi l  is  in  danger of  injuring h im/herself  or 

putt ing him/herself  in  a posit ion  of  danger,  or  prejudic ing the maintenance of  good order 

and disc ipl ine at  the Academy, whether during a teaching sess ion or otherwise.  The act ions 

that  we take a re in l ine with government and Local  Authority gu idel ines on the restraint 

of  ch i ldren. I f  RPI (Restr ict ive Physica l  Intervent ion) is  used then this wil l  be communicated 

to parents and the incident wil l  be recorded in l ine with the aforementioned guidel ine s. 

A l l  staff  receive appropr iate t ra ining and refresher courses  in Team Teach .  

▪  I f  used,  it  must  be recorded via DC Pro incident recording system.  

▪  An Indiv idual  Risk Assessment  in  the pupils  PIP wil l  need to  be updated  –  this  might 

apply when an individua l  learner needs physical  intervent ions .  

▪  Class teams and support  staff  need to be able to establ ish the possible consequences 

of  us ing a part icular method(s) of  physical  intervent ion when diff icu lt  behaviour 

occurs .   
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▪  I f  phys ica l  intervent ion  is  used, parent s/carers need to be contacted before the 

learner arr ives home.  

▪  Once the incident  has  been de -escalated and the learner is  regulat ing well  again 

(could only be the next  day),  the class team need to consider which appropr iate 

repair  work needs to  be done to  offer  a  debrief  for staff  and mainta in a posit ive 

relat ionship  with  the learner .      

 

Strategies to Minimise the Need to Use Force 
 
I t  i s  the expressed aim of  the academy to avoid the use of  force to physica l ly restr ict  pupi ls  
in  a l l  but  the most specif ic  ci rcumstances.  To do th is  the academy wil l  implement  the 
fo l lowing posit ive behaviour support  st rategies to ensure the use of  force is  minimised:  

▪  Create a calm, orderly and support ive academy that  minimises the r isk of  dangerous 
behaviour.  Clear rules are in p lace  and these are c learly communicated to pupils  and 
consistently ,  fai r ly and openly appl ied  

▪  There are effect ive re lat ionships between pupils  and staff  in  which pupi ls  can engage 
and part ic ipate in ideas to create a ca lm and orderly environment  

▪  Ensure al l  staf f  adhere to the pol icy regarding the use of  force as a last  resort  
▪  Use proact ive  interventions with indiv iduals  or  groups who are at  r isk  of  involvement 

in dangerous behaviour  
▪  Develop a whole academy approach to developing social  and emot ional  ski l l s   
▪  Recognise that  chal lenging behaviours are often foreseeable and have p lans in  place 

to  deal  with these eventual it ies  
▪  Monitor al l  inc idents  where force is  required to ensure any t rends are identif ied.  Put  

p lans in p lace to reduce the r isks associated with the use of  force  
▪  Whenever pract icable,  te l l  a  pupi l  that  force may need to be used before us ing it  
▪  Plan for staff  development in behaviour management ,  inc luding posit ive behaviour 

support  st rategies,  so that  staff  have the confidence and ski l l s  necessary to ma nage 
potent ia l ly dangerous situat ions  

 
Duty of Care 

Staff  should be aware that  their  employment imposes upon them a duty of  care to  mainta in 

an acceptable level  of  safety.   I t  i s  acknowledged that  the behaviour of  ch i ldren and young 

people can become dange rous and physica l  intervent ion may be required.  Th is  i s  inevitably 

a high-r isk act ion. Guidel ines cannot antic ipate every s ituat ion and, therefore,  the sound 

judgement of  staff  at  a l l  t imes is  crucial .  Th is may mean not gett ing physica l ly involved if  

th is  would  put you at  d irect  r isk,  but  could  include summoning relevant  ass istance.  I t  is  

not  acceptable to do nothing.  
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Who May Use Restr ict ive Physical  Interventions  

Only ‘Authorised staff ’  may use restr ict ive  physica l  intervent ions with in our  academy. The 

term ‘Authorised Staff ’  means any paid  worker ,  or person who has been g iven lawful 

control  or charge of  ch i ldren by the Headteacher,  either on or off -s ite .   Authorisat ion may 

be on a long or short -term basis for a speci f ic event (e .g .  a  f ie ld t r ip) .   Under no 

c i rcumstances wil l  the academy give authorisat ion to  other pupils  to be involved in the use 

of  force.  

 
Authorised staff  wil l  normal ly include Teachers,  Teaching Assistants and non -teaching staff  

employed by the LGB who, with the authority of  the Headteacher,  have lawful  control  or 

charge of  ch i ldren and young people.   It  may include volunteers working at  the academy 

on a regular,  or i rregular ,  bas is .   Headteachers should expl ic it ly author ise any volunteers 

who work at  the academy and who ma y be required to carry out physica l  intervent ion. This 

should be recorded in an  appropriate manner.   

Headteachers wil l  a lso ensure that  a l l  staff  working at  the academy are aware of  and 

understand what author isat ion entai ls.  The Headteacher wil l  ensure tha t  authorised 

members of  staff  receive information and tra ining.  Permanent staff  members wi l l  complete 

cert if icated Team Teach physical  intervention train ing.  A r isk assessment may preclude 

certa in staff  from being author ised to carry out Restr ict ive Physic al  Intervent ions owing 

to  medical  or other  issues.   

 

The Place of  Physical  Intervent ion in our  academy  

Physical  interventions wi l l  on ly  be used in exceptional  ci rcumstances.   The academy 

expects  that  staff  wil l  only use force in ci rcumstances where:  

 

▪  The consequences of  not intervening were suf f icient ly  ser ious to just ify the use of 

force 

▪  Achieving a safe outcome by other means had e ither been tr ied  and exhausted  

▪  The r isks  associated with not using force outweigh those of  us ing force  

 

The use of  a  rest r ict ive physical  intervent ion wi l l  be  the outcome of  profess ional 

judgements made according to th is  pol icy.   I t  wi l l  be avoided when possib le and not be 

used for  the convenience of  staf f .   

Restr ict ive physical  intervention wil l  only  be considered if  other  behaviour management 

options have proved ineffect ive or are judged to be inappropr iate (or in  an emergency 

s ituat ion) .  Before deciding to intervene in this  way,  staff  wil l  weigh up,  the r isk of  not 
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intervening against  the r isk of  intervening. Any act ions w i l l  be carr ied out in  the best  

interest  of  the pupi l .   

Staff  deciding that  not  intervening physica l ly  i s  the safest  course of  act ion for  them should 

be aware that  s imply doing nothing is  not  an option.  The expectat ion at  our  academy is 

that  as a min imum, s taff  should raise the a larm and summon appropr iate assistance.  

 

The two types of  physica l  intervent ions l ike ly to  be required by schools are:  

 

Emergency/unplanned 

interventions  

 

  

Use of  force which occurs in  response to unforeseen events.  

This should always be a tr igger for a r isk assessment and 

planning once i t  has occurred.  

 

P lanned intervent ions  

 

Any situat ion that  staff  might reasonably expect  to occur,  in 

which staff  employ,  where necessary,  pre -arranged strategies 

and methods which are  based on a r isk  assessment.  Planned 

Intervent ions must be recorded in the pupil ’s r isk assessment  in 

their  P IP  

 

In  the unl ikely event that  a chi ld on rol l  would require planned intervent ions as part  of  

regular pract ice,  the academy would be required to take steps to  train  designated staff  

and prepare a  ful ly detai led r isk assessment and physica l  intervent ion plan. Whilst  this  is  

un l ikely,  th is  pol icy detai ls  those steps below.  

  

Physical  Interventions continued…  

Restr ict ing Liberties   

At Esteem North  Academy learners should never be:   

▪  Locked in a room alone, without support  and supervision.  We do not seclude at 

Esteem North Academy  

▪  Deprived of  food/drink  

▪  Denied access to  a to i let  

▪  I solated in  ways that  they are  unable  to  express  or communicate needs including 

nonverbal  cues   
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What to  Do After  the Use of  a  Restr ict ive Physical  Intervention  

Recording Events and Act ions  
The LGB acknowledges the importance of  ensuring accurate  and detai led records of  
incidents  of  physical  intervent ion are  made and kept for future reference.  
 

Restr ict ive Physical  Intervent ion Incident Reports  
The LGB and Headteacher wil l  establ ish procedures to ensure that  al l  s ignif icant incidents 
of  physica l  intervent ion are reported and recorded by the member(s)  of  staff  involved as 
soon as possible  after the event .  This wil l  be before the staff  leave the bui ld ing at  the end 
of  the day but after they have had t ime to  ca lm fo l lowing the incident .  The recording wi l l  
be factual  inc lude any antecedents to the incident,  any proact ive and act ive strategies 
used and wi l l  avoid emot ive language. The incident report  form should be sent to the  
Assistant Headteacher and also the  Headteacher for s igning.  The Assistant Headteacher 
wil l  up load to our onl ine report ing system,  DCpro.   
 

The academy considers any of  the fol lowing incidents  to be s ignif icant  and therefore 
requires that  staff  complete an incident re port :  

▪  Any incident  which  caused injury or  d istress  to  a  pupi l  or  member  of  staff  (where an 
in jury is  involved the academy’s accident  report ing guidance must also be fo l lowed)  

▪  Any incident which is  suff iciently serious in i ts  own r ight  to require an incident 
record to be completed (even though there was no apparent injury or d istress) .   Any 
use of  physical  intervent ions wil l  fal l  into  this  category  

▪  Any incident where a written record is  needed to be able to just ify the use of  force.   
(Th is i s  re levant  where the staf f  involved feel  the judgement was f inely balanced)  

▪  Any incident  where a record wi l l  he lp the academy to identify and analyse patterns 
of  pupi l  behaviour or  wi l l  he lp to inform future train ing  

▪  Any incident  which involved other  agencies e .g.  the pol ice.  
 
The form must  be completed by the member(s)  of  staff  concerned.   T hey wil l  detai l  and 
date the record of  physical  intervent ion.  The report  wil l  inc lude:  

▪  The name(s) of  the ch i ld(ch i ldren) or young person(s) involved  
▪  The name(s) of  the staff  involved  
▪  When and where the incident took place  
▪  The name(s) of  other  staff  or ch i ldren or young people who witnessed the incident  
▪  The reason why physical  intervent ion was necessary  
▪  How the incident began and progressed, why the physica l  intervention was used, 

detai ls  of  the ch i ld’s  or young person’s beh aviour ,  what the member of  staff  sa id 
and did to defuse the s ituat ion,  the physica l  intervention used, how it  was appl ied 
and for how long  

▪  The ch i ld ’s  or  young person’s  response and the outcome of  the incident  
▪  Detai ls  of  any injury suffered by anyone, and subsequent medical  attention given  
▪  Detai ls  of  any damage to property  
▪  A descr ipt ion of  act ion taken after  the incident  
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▪  Records of  incidents  wil l  be reviewed regularly to identify  any tr iggers or  patterns 
of  behaviour  

 
The Headteacher and a  senior  member of  staff  should be informed of  any incident  of  

physical  intervent ion as soon as possib le .  

I t  is  good pract ice  for the member of  staff  with lead responsibi l i ty  for safeguarding to 

check the report  and for the member(s)  of  staff  involved to be provided with a  c opy of 

their  statement .  

Witness Statements  
Where a physical  intervent ion has been used statements wil l  be taken from witnesses 
where possib le .   Th is  wil l  be carr ied  out by the S ite  Lead  or  Assistant Headteacher .  Th is 
should be carr ied out a quickly as  poss ib le so that  witnesses  do not have the opportunity 
to  inf luence each other’s  statement .  A l l  staff  involved in the intervent ion wi l l  be required 
to  s ign the RPI  form.  
 
Fol low-Up Act ion  
Al l  senior  staff  involved must record detai ls  of  their  involvement a t  every stage,  together 
with detai ls  of  a l l  fol low -up act ion.  
 

The ch i ldren and staff  involved in  an incident of  physica l  intervent ion wil l  have an 
opportunity to d iscuss  the matter with the S ite Lead  or Assistant  Headteacher .    

Any lessons learned as  a re sult  of  this  d iscussion wil l  be  used by the academy to update 
r isk assessments.  

Parents  and carers of  chi ldren involved in an incident of  physical  intervent ion wi l l  be 
informed of  what  has  happened to  their  ch i ld  or young person and offered an opportunity 
to  discuss  this  with the Assistant Headteacher/Headteacher  or Site Lead .  

Any member of  staff  involved in an incident of  physica l  intervent ion may need t ime to 
recover and regain their  composure. They wi l l  a lso be g iven the opportunity to discuss how 
the incident of  physical  intervent ion has affected them personal ly with an appropriate 
col league, f r iend or Professional  Associat ion or Trade Union Representat ive.   

For p lanned physical  intervent ions the r isk assessment should be reviewed.  Th is should 
result  in  a number of  act ions a imed at  meet ing needs and reducing the r isk  of  inc idents 
and harm to other pupils  and staff ,  such as:  

▪  preparat ion of  ind ividual  p lans to addre ss  a range of  needs  
▪  avoidance of  known tr iggers  
▪  addressing environmental  factors and teaching ski l ls  
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Handl ing Complaints  

Complaints  about physica l  contact  or intervent ion wil l  be considered in the l ight  of  exist ing 

statutory routes  of  invest igat ion. The se are:  

▪  Safeguarding (Local  Authority advice)  
▪  Discipl inary Procedures ( Academy pol icies/Local  Authority advice)  

 

The Headteacher  or  a  senior member of  staff  wil l  consult  with  the Designated Safeguarding 

Lead, the safeguarding lead for Esteem and Author ity’s  Chi ld Protect ion Off icer .  

I f  there are no grounds for  cont inuing with either  of  these procedures the complaint  wil l  

be dealt  with through the LGB’s normal Complaints Procedure.  

Monitoring 

The Headteacher and LGB wil l  review the implementation o f  the Behaviour Pol icy  every 

year as a minimum.  

 Al l  staff  wi l l  be involved and asked to contribute to the review.  All  staff  wi l l  be informed 

of  the outcome of  the review.  
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Consequences  

We do not advocate the use of  sanct ions or punishment.  Our learners need to l ink a  specif ic 

behaviour with its  consequence rather than a  punishment .  For Example:  

 

Behaviour:    The learner disrupts  the act iv ity or  behaves in a way that  makes other 

learners  feel  unsafe.   

 

Consequences:   The learner has a break from the lesson, the learner is  supported by an 

adult  to consider their  behaviour,  the learner may apologise to the group 

for his/her speci f ic act ions and carries on with the act ivity .  A lthough we 

wil l  never force a pupil  to apologise.  

The consequence needs to  be a natural  consequence,  to support  the learners 

understanding of  both posit ive and negat ive consequences.   I t  is  al so important for adults 

to  review what has happened. Was there anyth ing that  could have been done di f ferent ly 

to  support  th is  learner to manage?  As ment ioned above, the learner should be a l lowed 

the opportunity to  make reparat ions for  their  act ions.  

 

Consequences may include:  

▪  The class teacher may contact  a parent or carer i f  there are concerns about the 

behaviour or welfare  of  a learner.  

▪  I f  their  behaviour is  persistently poor or  ser ious,  the  pupi l ’s  form tutor or the Site 

wil l  work with the staff  and pupil  to  remediate  the situat ion where poss ib le  and to 

suggest  al ternat ive strategies  which may be used.  

▪  Learners may lose their  own t ime over  break and lunchtimes to t idy up a mess they 

have created. This may be with the support  of  a staff  membe r and can be an 

opportunity to mend f ract ious re lat ionships.   

▪  For the most ser ious transgressions,  a  pupil  may face a suspension  (see below).   

 

Searching Pupils  and Confiscating Items that  are Not Al lowed in the academy 

I tems such as mobi le phones,  iPods,  cameras and other personal  music equipment that  can 

cause d istract ion and/ or annoyance to other pupils  are handed in  dur ing form t ime and 

returned at  the end of  the day.  Vapes and related i tems are also handed in dur ing  for t ime. 

I tems such as chewing gum may be d isposed of .  

Searches of  pupi l ’ s  be longings must be authorised by the Head of  Centre and Senior 

Leadership Team and be conducted with a staf f  witness .  Body searches wil l  not  be 

authorised on s ite .  We may Wande a pupil .  I f  there is  a concern regarding what the pupi l  

has on their  person, the pol ice wi l l  be cal led. The pol ice wi l l  a lso not be author ised to body 

search a chi ld on site .  
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Suspensions  

Fixed Term Suspensions  

We do not bel ieve that  suspensions are the most  effect ive way to support  our learners and 

especia l ly those with SEND, and we wi l l  a lways try to adapt and personal ise provis ion for 

a l l  our learners to ensure that  they can access educat ion.  

In  exceptional  c ircumstances,  i t  may be necessary to suspend a learner for a f ixed per iod 

and th is  would a lways be considered very careful ly .   

Exceptional  ci rcumstances include, but are not l imited to:   

▪  Incidents where the safety of  the learner,  other learners or staff  i s  ser iously 

compromised.  

▪  Incidents of  knife cr ime or  the del iberate  use of  weapons in school .   

▪  Incidents of  sexual  v iolence.  

▪  Incidents of  s ignif icant del iberate damage to property.   

Decisions to suspend learners are made on an individual  bas is  and should always be a 

reasonable and measured response,  which wi l l  have an impact  and provide a  learning 

opportunity for the learner.  We use suspension very rarely at  ENA as our pupils  have 

a lready been permanently  excluded.  Suspensions must have a  posit ive effect  o n a pupi l  

and help to modify their  future choices.  

 

Permanent  Exclusion  

At Esteem North  Academy we do not permanent ly  exclude pupils .   

I f  we are unable to meet the needs of  an individual  learner ,  we wil l  a lways a im to work 

with the learner 's  fami ly  to amend t imetable  for example to provide an a lternat ive .   

 

Reporting Suspensions  

Al l  suspensions wil l  be reported to the Governing Body,  EMAT, Local  Authority and, where 

appropr iate,  the a l located social  worker  or Head of  the Virtual  School  for Looked Af ter 

Pupi ls .  

 

Discriminat ion Language/Incidents  

Although rare,  incidents  which include e lements  of  racism, homophobia,  sexism  or  those 

which are related to d isabi l ity ,  gender presentat ion or re l igion are not acceptable within 

our academy’s community.   
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They are dealt  with in l ine with this  Pol icy  with further advice and coordinated response 

f rom the Senior  Leadership  Team. They M UST be recorded appropriate ly  on My Concern ,  

including al l  fol low -up act ion.  Some learners use d iscr iminatory language without 

understanding its  impact  and this must  be v iewed as an opportunity to teach learners how 

to  be respectfu l  to each other .  Dependin g on the nature of  the incident a Prevent  referral 

might need to be made, who may feel  that  a 'Channel  Panel '  referral  wi l l  be necessary.  Our 

exper ience of  such referrals  i s  that  our learners '  needs are considered and both learners 

and parents have been su pported appropriate ly and posit ively to understand our learners '  

vulnerabi l ity  to radica l isat ion in any form.    

Further guidance is  avai lab le in the academy ’s  Equal it ies Pol icy which is  avai lab le on 

request  f rom the academy.  

Bullying ( Inc luding Cyber -Bul lying)  

We do not tolerate bul ly ing,  but  we acknowledge that  some of  our learners may not fu l ly 

understand how their  behaviour impacts on others  or be understand it  as bul ly ing 

behaviour .  Bul lying should never  be ignored and a l l  instances of  bul ly ing must be recorded 

on My Concern .  Parents and carers should be informed by the teacher (or lead of  

lesson/act ivity)  via te lephone or in  a face -to-face meet ing.  Every instance needs to be 

addressed,  in  l ine  with this  pol icy,  with  each learner involved taking respo nsib i l i ty for 

h is/her  act ions,  and a p lan in p lace to change the behaviour  causing concern.  

Learners need to be supported to develop age -appropriate level  e - l iteracy so that  they can 

keep themselves  safe  onl ine and report  cyber -bul lying.  Opportunit ies for  parents and 

carers  should  be provided to learn about e -safety and how they can implement and manage 

th is  at  home.    

Further guidance is  avai lab le in the academy ’ s  Anti -Bul ly ing Pol icy which is  avai lab le on 

request  f rom the academy. 

 

Absconding 

For  a  ch i ld  or young person who has absconded f rom the academy sett ing/off -s ite 

provision. A chi ld or young person is  considered to have absconded if  they leave the  

academy premises or the immediate area of  an  offsi te act iv ity/tr ip .  I f  a  pupi l  has not 

returned within 20 minutes  then they are classed as  ‘ absent  f rom education’  and the pol ice 

and parents wi l l  be notif ied.  See our absconding pol icy.  
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Linked Pol icies  

Anti-bul lying pol icy 

Safeguarding and Chi ld Protect ion pol icy  

Absconding Pol icy  
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APPENDIX 2 

Posit ive Engagement Pol icy ( including Physical  Restraint)  

STAFF CHECKLIST 

DO: 

▪ Know the procedures set out in the academy’s Policy and Guidelines on physical intervention  

▪ Discuss these with a senior member of staff if you are unsure of any point 

▪ Remember your professional obligations to all children in your care 

▪ Be aware of the history of children who have been physically restrained 

▪ Avoid being isolated with any child wherever practicable 

▪ Send for adult help early if a situation begins to get out of hand 

▪ Stay calm and do not over-react. Assess the situation before acting 

▪ Use minimum intervention for minimum time 

▪ Report an incident of physical intervention to the Headteacher and a senior member of staff as soon as 

practicable and complete a physical Intervention report form and send to the Assistant Headteacher and 

Headteacher by the end of the day. 

DO NOT: 

▪ Attempt to restrain a child who obviously carries a “weapon” 

▪ Physically restrain a child in anger or when you have lost your temper 

▪ Allow the situation to get out of control 

▪ Use excessive force or use restraint as a punishment 

▪ Place yourself at risk of false allegation 

 

Approaches to Consider 

It is important to remember that the manner in which a situation is approached might make the use of physical 

intervention unnecessary.  It will help to: 

▪ Move calmly and confidently and seek assistance 

▪ Relate to the age, language levels and understanding of the child  

▪ Explain the consequences of refusing to stop, (in terms of safety, not sanctions) 

▪ Make simple, clear statements to the child in a quiet, firm, assured tone 

▪ Reduce physical threat by allowing the child space, e.g. backing off 

▪ Talk to the child offering reassurance, purpose and security 

▪ Keep the child in your sight at all times 

▪ Allow the child to save face 

▪ Judge the risk of increasing disruption as a consequence of physical intervention 

▪ Remove others from the situation. 

It will not be helpful to: 

▪ Give complex advice or instructions 

▪ Speak quickly and loudly 

▪ Trap a child or stand too close 

▪ Attempt to reason by asking questions 
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▪ Consider physical intervention to enforce compliance of an older or physically large child or young 

person, or when others present may be at risk of injury 

Other children or young people should never be involved in intervention. 


